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Global Citizens Locally Engaged

• The issue at hand
• Internationalisation

• The need
• Global awareness and competence

• Local engagement

• The challenge for teacher education
• Nurturing disposition for constructive internationalisation

• Nurturing local engagement in global challenges
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Spica-network since 2006:
Háskóli Íslands (IS) 
Ilinniarfissuaq (GL) 
Oulun yliopisto (FI) 
Malmö Universitet (SE)

Fróðskaparsetur Føroya (FO)
Universitetet i Søraust-Noreg (NO)
UCL Erhvervsakademi og Professionshøjskole (DK)

Blended Intensive Programmes since 2016
Intensive courses since 2009. More than 500 
students and 70 teacher educators have been 
involved in Spica activities funded by Nordplus
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Norðdahl (2015) highlights that PBE focuses on using places 
as educational venues to help learners connect with the places 
in their local community, and learn in and about them



Innovation, digitalisation and 
interdisciplinarity for Sustainable 

Education Notodden, Norway (2021).

Harald Bluetooth and Bluetooth –
Cultural heritage, digitalization and 

sustainability Jelling, Denmark (2020). 

Sustainable Local Communities 
Ilulissat, Greenland (2019).

Ways into Society Malmö, Sweden (2018)

Lifestyles in the Intersection Between
the Local and Global,

Faroes (2017)

Tolerance and Dialogue, 

Iceland (2016)



Research Question and methodology

How did Spica as a Blended Intensive Programme help students engage with global 
challenges and inspire them to address these in their own local context? 

• Using Mikulec’s dispositions, we will discuss how useful students found the Spica 
course in helping them to engage with global issues. 

• Considering that one of our teaching approaches, PBE, is designed for local 
engagement, we will also discuss whether this approach is appropriate when used in a 
programme that focuses on global engagement—is a central aim in PBE lost or is it 
translocated?

Theory and Methodology

• Mikulec (2014): Dispositions for Global Engagement

• Place-Based Education

• Thematic Analysis of 31 Reflection Papers



Mikulec’s Dispositions for global engagement

Curiosity
-openness to the other

Tolerance for ambiguity
- Deferring judgdment on what

could be different

Reflexivity
- assessing one’s agency by
‘locality’ in larger structures

Flexibility
- adjusting conceptual map in 

parochial-global ruptures

Persistence
- the stamina to remain in the other dispositions when it turns 

challenging!



The Spica Course 
- Curiosity

• Curiosity was evident in all the papers – not surprising

• All the students were driven by curiosity

• The course also nurtured their curiosity
• The ‘other’ as person, place or context

• An openness to having one’s expectations challenged

• They sought answers to what is opaque

Curiosity
Tolerance for 

ambiguity

Reflexivity Flexibility

Persistence

“I did not know what to expect; and as we were organised into our 
groups and divided in breakout rooms, I realised that I had 
succumbed to narrow thinking and got surprised of the appearances 
that I saw on the other side of the screen. I had unconsciously fallen 
into stereotypical thinking about a Nordic course and supposed to 
meet individuals automatically fulfilling the assumed normativity – the 
narrative of a pale and blond nation.” (21.2)

It was a journey that I know has 
changed my perspective, I have 
truly had the opportunity to see 
through different lenses.” (21.4)



The Spica Course 
- Persistence and tolerance for ambiguity

• Persistence
• The importance of the virtual period

• The online introductions and resources created a 
common platform, frame of reference

• More importantly, the establishment of peer-
relations in online meetings – calmed fears and 
developed relationships

• Provided the safe environment needed to persist

• Tolerance for ambiguity
• Meeting the other that has become a friend

• Seeing the familiar anew through/with the other

• Especially evident in papers when tackling 
‘controversial’ issues that have garnered 
international attention

Curiosity
Tolerance for 

ambiguity

Reflexivity Flexibility

Persistence

“I think we have developed bonds of friendship. We 
have great trust in one another, and we dare to talk 
about our own lives and personal histories and 
experiences. And because we come from very 
different cultures we got to reflect on each other’s 
lives and experiences” (student 21.5, quoting a 
friend from his course)

“That we had talked with each other online twice 
made it easier to get on with it in Jelling, and we 
were not so afraid to come with our opinions and 
discuss …. One of the areas I developed most … was 
the way we cooperated, and the way in which we 
became more and more open to each others’ ideas 
and ways of working.” (student 20.9)



The Spica Course
- Reflexivity and Flexibility

• Reflexivity: Being able to localise oneself in relation 
to an issue and reflect on one’s own agency in 
larger structures

• Flexibility: The ability to adjust one’s conceptual 
map to find solutions in the rupture between the 
parochial and global.

• Not as explicitly prevalent in the papers

• More evident in academically mature students –
often already in a master’s programme

Curiosity
Tolerance for 

ambiguity

Reflexivity Flexibility

Persistence

“Because we all came from very different 
cultural contexts, it also allowed us to 

reflect on our own experiences through 
others’ views, and to reflect others’ 
experiences through our own lens.” (21.16)

“At first, I felt as an alien [when confronted 
with Danish heritage....But later, I] felt that 
the individual’s understanding of the 
importance of their own history grandually 
can be expanded all the way out to the 
global context. In the final analysis we all 
live under the same stars; therefore, our 
historical heritages are tied together.” 
(20.8)



Place-Based Education – Out of place?

• The aim of PBE, designed to 
foster local engagement, shifts 
when used in an international 
context
o some of the focus on local 

involvement is lost

o the emphasis shifts to global 
engagement

o students inspired to use PBE to 
engage with global issues in their 
local contexts

“I began to understand how to use these 
goals [SDGs] in my local educational 
context by finding strategies to engage 
students that I will be teaching… I believe 
that the most important way to engage 
the students in everyday lessons is to 
connect the topics being taught to the 
goals…. Fieldtrips or other learning arenas 
could be utilised in order to show the 
impact of the issues at hand, and 
discussions on ways of accomplishing the 
goals could be held afterwards.” (21.6)



Overall findings

• Common to all
• Curiosity and tolerance for ambiguity

• Only a few papers directly addressed reflexivity and flexibility
• How several papers imply these
• The need for more

• Peer relations as key for developing tolerance for ambiguity and 
perseverance

• The role the virtual period to build peer relations

• PBE combined with SDGs: a good way to build bridges between global and 
local

• Caveat: Difficult to determine perseverance and long-term effect
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